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1. Introduction&

1.1.

Context

Everybody has the right to continue learning throughout their lives, from cradle
to grave. However, children, adolescents, adults and senior citizens have
different needs, motivation and requirements for learning; while adults are
motivated to continue learning mainly because they need to advance at work or
to cope with changes and competitiveness, the motivations of senior citizens
(over 65 or retired) are mainly personal: to keep up to date, to be integrated in
an ever-changing society, to know more about the environment, or because they
want to be active and creative while sharing time and spaces doing an activity
they enjoy.
Depending on their targets and objectives, each educational institution designs
its educational interventions accordingly (competences, pedagogies, contents,
materials, etc.). Our target is senior citizens, and our objective is to increase
senior learners’ quality of life (QoL).
Three dimensions come together in this scenario: senior citizens’ requirements,
the design of the educational intervention, and the final aim, to increase QoL.
QoL has several dimensions and facets, and also has objective and subjective
aspects, some of which can be improved through education, while others can
not. In addition, some facets are more important because of seniors’ needs and
potentialities. An analysis carried out as part of the QEduSen project identified
the following QoL characteristics: physical and psychological well-being,
perceived control, social integration, participation, personal fulfilment and
personal growth. Educational competences were extracted in a second stage
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analysis1. Based on this information, it was possible to define the characteristics
an educational institution should have to enable senior learners to achieve these
competences.
This evaluation toolkit does not aim to evaluate the learner’s competences or
knowledge. Nor does it attempt to evaluate the learner’s QoL, for which many
evaluation tools are available2. The aim of this toolkit is to evaluate the
educational institution, in other words, how it organises and delivers its courses
and activities.

1.2.

The need for evaluation

There is no doubt that the general public commonly associates “evaluation”
with a negative and stressful experience; it is understood as something that is
applied to assess our work or uncover our weaknesses. Disagreement with the
scale or standard that the evaluation applies is also common, leading to the
impression that the evaluation results cannot be at all useful. This negative
perception of any evaluation procedure needs to change. Evaluation tools offer
an excellent opportunity to know more about what we usually do in our
institutions from other people’s perspectives, and that opportunity should not be
ignored. The critical perspective an evaluation tool provides is also positive
because it is the staring point to promote change that can then lead to
continuous development and improved quality.
An evaluation tool is also based on standards, general context and aims. In the
case of this evaluation tool, the context and aims have previously been defined
in the first chapters of the Guide. This evaluation tool has not, therefore, been
designed to address your institution or your aims, but rather, the impact on
senior learners’ quality of life.
The role of an evaluator in the methodology we propose is crucial, as he/she is
the person that will make the assessment of the institution. This was the main
aim of the evaluation tool: to be used as an accreditation tool, to help at the
decision-making level or to ascertain the degree of achievement or effectiveness
in regard to the aims of a positive impact on the learners’ quality of life. This
evaluation tool was also designed for internal assessment, but also as a learning
1

The research carried out to determine these characteristics is available on the project
website: http://www.edusenior.eu
2
See chapter 1 “Quality of Life” in the guide “Education and quality of life of senior
learners”
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tool to obtain more information about how education can impact seniors’
quality of life. In the next section we explain some other applications of this
evaluation tool.

1.3.

EvaluationToolkit

This evaluation toolkit is accompanied by a guide, “Education and quality of
life of senior learners”, and the two publications should be understood as an
indivisible package. Both products, but especially this evaluation toolkit, have
been designed for application in educational institutions whose main aim is not
to teach senior citizens to meet professional or job training requirements, but to
fulfil their personal motivations.
The guide offers an introduction to the concepts of QoL, seniors’ requirements
and education potentialities, and provides examples and good practices. If you
have no experience in teaching seniors, or your institution is just starting up
courses for seniors, then the first step should be to read the guide before
proceeding with this toolkit. In any event, it is helpful to read the guide first as
it will familiarise you with some of the terms and topics referred to in the
toolkit.
The evaluation toolkit provides a methodology, a set of indicators and also an
assessment procedure to help you to evaluate the quality of your institution,
recognise its weaknesses and improve it in terms of its impact on seniors’ QoL.
This set of quality indicators can be used in two ways, either internally by staff
members, or by external evaluators; in other words, as a way to self-evaluation,
to gather ideas and suggestions, or as a way to provide accreditation.
The indicators are designed not only for assessment, but also to help you
understand which educational characteristics are important, and to offer some
advice. They can be used to show the weaknesses and potentialities of an
educational institution, thereby helping managers, technical staff and trainers to
increase the quality and impact of their institution.
Finally, the evaluation toolkit can be used by third-parties (such as decision
makers, associations, SMEs) to help them identify whether an institution is
implementing a teaching-learning activity in the most appropriate way.

3
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1.4.

The QEduSen Project

This guide is part of the results of the QEduSen project “Evaluation toolkit on
seniors’ education to improve their quality of life”. It was supported by the
Lifelong Learning Programme of the European Commission, reference 518227LLP-1-2011-1-ES-GRUNDTVIG-GMP, from October 2011 to January 2014.
You can find more information about this project in http://www.edusenior.eu
and about the LifeLong Learning Programme of the European Commission at
http://ec.europa.eu/education/lifelong-learning-programme.

This project has been funded with support from the European Commission. This
communication reflects the views only of the authors, and the Commission
cannot be held responsible for any use which may be made of the information
contained therein.
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2.1.

Motivation

This evaluation toolkit is designed to evaluate an educational institution that
teaches senior learners (over 65 or retired) whose main motivation to continue
learning is personal, not job related. In this context, the evaluation is carried out
from the perspective of the impact that the educational intervention has on the
learners’ Quality of Life.
This evaluation toolkit does not measure learners’ QoL. Many other tools and
questionnaires are available for that purpose, (see chapter 1 of the guide).
The aim of this toolkit is to evaluate your institution. That is clearly a very
ambitious objective which is not easily accomplished, and we recognise the
limitations. There are many different kinds of educational institutions with
highly contrasting objectives; each institution’s target group can also be very
different (elderly in good health, elderly immigrants, or elderly at risk, etc.); and
the institution’s social context and its limitations can also make a big difference.
These factors mean that an exhaustive, strict and objective evaluation is
impossible. However, we have taken these limitations into account in designing
this toolkit as a powerful tool not centred on evaluation to obtain an award
where a high score is the most important objective, but rather to be applied in an
institution together with the guide and as highly practical tool to find out how to
increase the quality of your institution.
You can apply this toolkit:
•

•

to find out your institution’s weaknesses and obtain information about
how to increase the impact of the educational action on your senior
learners’ QoL (Figure 1)
to obtain internal or external accreditation (Figure 2)
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•

to find out which educational characteristics (courses, activities, etc.)
are most suitable to impact facets of QoL. (Figure 3)

Figure 1. You can use the evaluation toolkit to find an institution’s weaknesses
and potentialities and raise its quality

Figure 2. The toolkit can be used for accreditation by external evaluators and
for advice and recommendations about how to improve
the quality of your institution

©andròmina -© kikkerdirk - Fotolia.com

Figure 3. The toolkit can be used to learn the most suitable educational
characteristics that can impact seniors’ quality of life
Following the evaluation phase, this toolkit has also proven to be very useful:
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•

•
•

as a check-list for doing a study visit to an institution. Indicators are
helpful since they provide a checklist of the institution’s characteristics
so no aspects are missed.
to receive suggestions and ideas if you want to design and set up an
educational programme for seniors
at an operational level, to find out in detail the most suitable actions and
activities to impact seniors’ QoL. The guide “Education and quality of
life in senior learners” introduces the basic concepts, but it is in this
evaluation toolkit where the theoretical concepts are proposed in a very
practical way. The toolkit uses the guide as a reference to find the
theoretical background, experiences, context, etc. This is a two-way
relationship: readers of the guide can use the toolkit as another source
of examples.

2.2.

Target

This evaluation toolkit is designed to target the educational intervention of an
institution that encompasses (Figure 4):
•
•
•
•

Personnel: managers, technicians, staff, teachers
Processes, methodologies and organisation of the institution
Materials, activities, courses and pedagogies applied
The results and impact: senior learners’ subjective perception of the
lectures and activities they attend
Senior learners

Educational
institution
•

•
•

Managers, staff,
teachers,
facilitators
Premises, strategy
Processes,
contextorganisatio

Educational intervention
•
•

Courses, activities
Pedagogies, models

QEduSen evaluation tool

•

•

Increased
knowledge, skills
and competences.
Impact on QoL

Existing QoL
evaluation tools

Figure 4. The toolkit aims to evaluate the educational institution and
its processes, not the QoL itself
7
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This evaluation toolkit is not designed to:
•
•
•

Evaluate senior learners’ QoL
Evaluate senior learners’ competences and skills
Evaluate an educational institution on any criteria other than impact on
QoL

Educational
institution
•

•
•

Managers, staff,
teachers,
facilitator
Premises, strategy
Processes,
context,
organisation

Educational intervention
•
•

Courses, activities, content
Pedagogies, models

Senior learners
•

Feedback

• Progress report, monitoring,

•

Increased
knowledge, skills
and competences.
Impact on QoL

internal evaluations

Figure 5. The intervention and the feedback can be observed
to obtain evidence for evaluation
Only internal processes in the institution are evaluated, but information can be
obtained from several sources to find out about the institution’s effectiveness
and quality. One of these sources is what the institution does (Educational
intervention in Figure 2), and another, how it impacts (Feedback in Figure 2).
So even though the senior learners are not the target of this evaluation toolkit,
their feedback is one very important source of information for the evaluation of
the institution.

2.3.

The evaluator

This toolkit can be used in two ways (Figure 6):
a. As a list for self-evaluation: managers, technicians or teachers who
want to know whether they are working in the right way to increase
their learners’ QoL, or who are curious to find out what options are
available, can refer to the indicators and recommendations.
b. As an external evaluation. In this case, a person outside the institution,
with experience in seniors’ education, should apply the evaluation
methodology to provide a final score and recommendations.

8
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In the first case (self-evaluation) there is no strict methodology to apply this
evaluation toolkit. As we assume that you are already very familiar with your
institution, you can go straight to the indicators, and focus on the justifications
for the indicator and the recommendations.
In the second case, the steps and process described in the next section should be
followed and applied. Only in this second case do we refer to a person carrying
out the role of evaluator per se.
The evaluator must have following competences:
•
•
•
•

basic knowledge of QoL concepts, seniors’ needs, pedagogies and
educational activities. All these concepts are described in the guide
proven experience in adult education
experience in evaluation processes: gathering information, proceeding
with interviews, reporting
familiarity with all indicators in this evaluation tool and also the
evidence they require; an understanding of the relationship between the
dimension and the justification for each indicator.

9
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Internal evaluation (a)

•

•

Toolkit used to:
know the relationship between
institutional dimensions and
how they affect quality of life
gather ideas and
recommendations for
improvement

External evaluation (b)

Evaluator

Recommendations

Figure 6. This evaluation methodology can be applied for internal evaluation
(a) and external evaluation (b) where indicators are the source of information.
In both cases, it aims to arrive at recommendations to improve the quality of the
educational institution

10
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2.4.

Quality indicators

There are 7 educational dimensions and 7 QoL dimensions, on which all
indicators have been distributed (Table 2). A study was performed3 during the
first phase of the project to analyse the QoL dimensions proposed in the most
widely recognised theories and works on this topic. From these dimensions, 7
were selected based on the close relation they had with senior citizens’
requirements and the potentialities of education. 7 educational dimensions were
identified that could differentiate and classify the complexity of any educational
programme.

Educational dimensions
1. Institution: premises (physical buildings) and operational logic (how
services are offered and organised)
2. Management and organisation, including:
a. the general aims of the institution (objectives and strategic
aims), internal processes of the institution, management
decisions and internal regulations.
b. how the work inside the institution is performed, whether
regulated, or carried out on the basis of routines and tradition
3. Educational models: ways the learning contents and activities are
delivered. This includes the formal, non-formal and informal models,
but educational models are more about:
a. how education is provided by the institution (not how a specific
course is offered)
b. the design framework that conditions how it will later be
implemented (pedagogies, courses, content, evaluation)
4. Pedagogy: application of techniques and educational methods to
courses and activities.
5. Courses: any kind of learning processes where a teacher is involved and
has a related teaching plan even if that plan has not been formally
established (content, competences to be achieved, pedagogy, timing,
objectives, evaluation), example:
a. practical formal courses, such as ICT and language courses,
where learners acquire mainly practical skills
3

You can download
http://www.edusenior.eu

these

research

reports

from

the

project

website:
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b. more formal or theoretical courses, such as economics,
sociology, philosophy, history, arts, etc. where learners acquire
specific knowledge of understanding in those areas
c. more informal courses, such as cooking, handicrafts, dancing,
choir, theatre group etc. (where they have a teaching plan)
6. Activities: any kind of learning process where a teacher is not involved
continuously and has no teaching plan, for example:
a. a website, conference or any dissemination activity
b. research or project-related activities
c. trips organised by learners, lunches, dinners, other social events
d. extra-academic activities such as a choir or theatre group
(where it is organised as a leisure activity)
7. Staff and trainers: includes the operational level of the personnel –
coordinators, teachers, tutors, facilitators, administrative staff, etc.
a. competences and skills
b. functions and responsibilities

QoL dimensions
1. Physical health. Increasing
a. the health of the individual, reducing pain or illness (requiring
less medication or visits to the doctor) or increasing
independence
b. knowledge about the general ageing process, illness or good
habits; lowering risks, delaying the impact of ageing or
improving self-perception.
2. Psychological health. Increasing
a. positive attitudes towards the ageing process
b. cognitive and mental functioning
c. protective factors for psychological disorders like depression
3. Integration.
a. feeling integrated in society, with more communicative and
social skills
b. improved knowledge of the environment
4. Participation. Increasing participation
a. in the educational institution
b. in communities, families, friends
c. in society in general

12
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This participation can be encouraged by creating, sharing or being an
active part of a group
5. Control. Related to increasing perceived control (internal and external,
primary and secondary).
a. Improving learners’ skills and competences to discuss,
negotiate, and communicate, but also to accept and adapt.
b. Acquiring skills to analyse and know more about ourselves and
how we are related to the environment (links with other people)
6. Personal growth. Increasing optimism, motivation, energy to do things
7. Personal fulfilment. Spending time usefully and pleasurably, feeling
comfortable, spending time on oneself, fruitful leisure time for oneself.
We found other institutional characteristics that could affect seniors’ QoL
indirectly. These characteristics are important because they can increase the
impact of educational activities, although they do not have a direct link with any
of the previous dimensions. These indicators can help raise the quality of the
institution’s effectiveness in impacting senior learners’ QoL, and they can
therefore affect all the QoL dimensions. In the table they are referred to as
“Indirect transfers”

Indicator structure
Each indicator has the following structure
Identification number: a sequential number for ease of reference.
Title: a single descriptive sentence
Source: proposed sources for gathering evidence
Educational dimension: one or several of the above-mentioned
dimensions in which an institution has control and power to act.
• QoL dimension. One or several of the above-mentioned dimensions that
can have an impact on the senior learner’s QoL
• Justification: description of the indicator, why it must be considered,
what the relationship is between the education and QoL. How the
indicator, QoL and the institutional dimension are related. How QoL is
increased through that educational action.
• Proof or evidence: how the evaluator can check that the indicator
requirements are met.
• Recommendations: these alert the evaluator to the institution’s failure to
meet the indicator requirements.
All indicators are presented in tables (Figure 7) and are available in section 3
•
•
•
•

13
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Figure 7. Individual view of an indicator

2.5.

Methodology

When the evaluation procedure is carried out by an external officer, the
evaluation methodology has the following steps:
Preparation:
1. The evaluator becomes familiar with the indicators for evaluation. He
or she should also be thoroughly aware of the main principles and ideas
explained in the guide
Evaluation procedure:
2. Information gathering; the evaluator collects as much information from
the institution as possible. (Figure 8)
3. Interviews: based on the information collected and the indicators, the
evaluator arranges and carries out interviews with staff, trainers and
senior learners (Figure 9)
4. Step 2 and 3 can be repeated to clarify any doubts or obtain more
detailed information about specific indicators.
5. Assessment: the evaluator completes the final report, namely, the
templates of annex I and annex II. (Figure 10).
The following sections provide a detailed, step-by-step explanation of this
methodology. When the evaluation is done internally it is unnecessary to follow
this methodology so strictly, although in this case the evaluation will not be
14
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valid for external accreditation, but for other purposes (as explained in the
previous section)

Information gathering
The evaluator will have an initial meeting with the manager of the institution.
Only with the manager’s willingness and approval will it be possible to gain a
first impression of the institution and have access to documentation and the rest
of the staff.
Each indicator includes the evidence that must be considered, but before taking
the individual indicators into account, a general overview of the institution is
necessary; information should be gathered (Figure 8) from the following
sources:
• internal rules and regulations, flyers, documents, the website.
• list of courses and activities offered, teaching plan, photos, records
• visual observation of the premises
A contact person from the staff (technician, co-ordinator) and a trainers’
representative should accompany the evaluator and assist in gathering
information. During this phase, the evaluator can also ask the staff and trainer
•
•

about unwritten regulations or work habits, general organisational rules
about any doubts concerning the information being gathered

General information
First contact with manager, staff
Visual observation
Materials, web-site, flyers
Internal regulations, pedagogical plans,
etc.

Evaluator
Figure 8. During the initial contact, the evaluator observes and collects
relevant information.
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Interviews
Once the general information has been gathered (courses, activities, flyers,
internal regulation, photos, news-letters, etc.) then the evaluator should read
carefully all the indicator requirements (Figure 9) in order to prepare questions
for interviews with each of the following individuals or groups:
• manager
• staff, technicians, trainers
• learners
It would be unfeasible to expect to meet all the teachers and learners. Meetings
should be arranged with a random sample of the trainers (around 10 % of the
trainers, a minimum of 5) and learners (2 % of the learners, a minimum of 10).
All the staff and learners should have at least one academic year’s experience in
the institution. Only after this meeting should the evaluator extend the meeting
phase or contact specific staff, in accordance with his/her own criteria.
All these interviews and any conclusions drawn from other observations should
be recorded in a diary (date, hour, time spent, documents obtained, description
of the process, customs and routines, etc.). This diary is confidential and must
remain in the evaluator’s possession.

16
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Indicator

Information collected
Visual observation
Materials, web-site, flyers
Internal regulations, pedagogical plans,
etc.

Script, questions, doubts, etc
(preparing the interviews)

Manager, staff, trainers,
senior learners

Evaluator
Figure 9. Based on the information collected, and the information needed to
assess each indicator, the evaluator analyses the institution in greater depth
(interviews, visiting classrooms, talking to specific trainers, etc).

Assessment
The Assessment Grid should be filled in (Annex I) providing a value for each
indicator (Figure 10). This is not a psychometric survey, so the scale does not
measure whether the evaluator agrees or disagrees with the indicator. An overall
performance rating model is used, based on the evidence and proof related to
each indicator. In this model, each indicator is given a score based on the level
to which the indicator requirements are met.
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Indicator

Evidence collected
Interview with the learners, staff, trainers, manager
Visual observation
Materials, web-site, flyers
Internal regulations, pedagogical plans,
etc.

Assessment form

Evaluator
Figure 10. Assesment procedure is carried out based on each indicator’s
requirements (characteristics, proof needed) and evaluating the extent to which
the evidence shows that the institution address those needs.
Each indicator has between 2 and 5 requirements (which are the criteria that
have to be met, characteristics of the indicator). The evaluator should consider
whether the requirements are adequately met according to the description of the
indicator (justification). This process is illustrated in Figure 10.
The score assigned to the indicator will be higher or lower according to the
weaknesses or quality aspects. In this assessment grid, the scores run from 0 to
5, where 3 is the threshold indicating the minimum acceptable level (Table 1).
As this is not a scale, but a score, decimals between values can be used.
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Table 1. Score and description for the assesment of indicators.
Score

Description

Not applicable
(no score)

The indicator cannot be applied because of the cultural
context, aims of the institution or the target characteristics

0 - No evidence

Fails to include a minimum amount of evidence to enable
evaluation of the indicator

1 - Very weak

Meets the indicator’s requirements but with significant or
many weaknesses

2 - Weak

Meets the indicator’s requirements but with some
weaknesses

3 - Acceptable

Meets the
(threshold)

4 - Good

Meets the indicator’s requirements with some high quality
aspects

5 - Very good

Meets the indicator’s requirements, all aspects of high
quality

indicator’s

requirements

satisfactorily

The threshold level is equal to a score of 3: an indicator receives a score of 3
(Acceptable) when all the requirements (the proof and evidence required) are
met, based on the information gathered by the evaluator.
A score of 2 should be given when the institution meets the requirements with
some weaknesses, as follows:
a. Evidence failures. Some of the evidence for the requirements is
unsatisfactory; requirements are not met
b. Design failures. The activity or the process is not designed correctly or
well-implemented to meet the requirements on which the indicator is
based and considering the justification of the indicator.
c. Low impact. Only a small proportion of the learners or staff benefit
from the educational action on which the requirement is based
A score of 1 should be given when a significant number of the abovementioned
weaknesses are evident. See Figure 11 for a graphic relation between those
factors and the score.
A score of 0 should be given when not enough information is provided to
consider that any of the requirements are met.
Scores of 4 and 5 should be given when quality aspects are met; a score of 5
denotes that all quality aspects are met. The quality aspects are any
19
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complementary or satellite activities, measures or processes that enable a
greater impact on the QoL dimensions on which the indicator is justified.
Quality aspects for a specific indicator (based on their proof and evidence) are:
A. Well-established evidence. The requirements will be met in the long
term and not as isolated occurrences (in time, duration or reached by all
the learners), because measures are in place to ensure long-term
exploitation, all learners in the institution have access, or it is part of a
well-defined strategy in the institution.
B. Continuous improvement. There is a quality procedure to detect
weaknesses and to improve them through innovation or research, such
as regular evaluation procedures, pilot tests, or research groups.
C. Indirect transfer. Based on the justification of the indicator, there is
other evidence related to other institutional dimensions (other extraacademic activities, complementary subjects, workshops, etc.) that
reinforces and strengthens the skills, attitudes and aptitudes that the
senior is learning or acquiring.
D. Exchange. There are proven relations and synergies between external
actors that result in a beneficial impact on the elderly in general, on the
institution quality and effectiveness, or on the society’s image of the
elderly (dissemination activities, presentation). These external actors
may be other areas or departments in the institution, other institutions
(associated institutions, association, networks), in society (other social
actors) or participation in projects related to the activities that form part
of the indicator or dissemination.
Not only the number of quality aspects or weaknesses should be
considered to increase or lower the score, but also the extent to which they are
met (Figure 11).
Note that the quality aspects (A, B, C, D) and the weaknesses (a, b, c) detailed
above are provided only as suggested factors to modify the score of an indicator
as some of them are not applicable in some indicators. Also, the description
should be considered as an example of weaknesses or quality aspects.
Evaluators can consider more than these if they consider it necessary.
This quantitative measure will provide a final score for the quality of the
institution’s impact on the QoL of the senior learners. As there are 38 indicators
and the maximum score is 5, a total score of 190 would be 10 out of 10. The
threshold would be a total score of 114; that is 6 out of 10.
A model of the Assessment Grid is provided on Annex I and on the website
http://www.edusenior.eu

20

Evaluation toolkit for educational institutions

More than one
quality aspect is largely met
More than one quality
aspect is met

Indicator requirements
are met at an
“acceptable” level

Of all requirements,
some are not meet

All quality aspects
are met
One quality aspect is
largely met
Quality aspects are
present

Some weaknesses are
found, but do not affect the
indicator significantly

Some weaknesses are
found
Only weaknesses are
found
No evidence meets the
requirements

One weakness identified
seriously affects the
indicator

Figure 11. Relation between the score and the quality aspects and weaknesses.

Information gathering (2ndphase)
After filling out the questionnaire, it may be necessary to gather further
information from the institution to clarify doubts or other aspects of the
questionnaire in order to fill the quantitative report (Figure 12).
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Assessment form

In case of
doubts

Manager, staff, trainers,
senior learners

Evaluator

Collection, gathering extra information
Visual observation
Materials, web-site, flyers
Internal regulations, pedagogical plans,
etc.

Figure 12. If there are doubts about the score for some indicators,
then requirements and documentation should be revised, specific staff members
re-interviewed, etc.

Reporting
Each indicator provides recommendations that are also linked to the Guide
contents. The final report aims to correct the evaluation performed in the
previous phase, based on the specific aims, target and social context of the
institution, by providing advice and recommendations (Figure 13).
A model is provided in Annex II, and on the website http://www.edusenior.eu
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Report

Evaluator

Figure 13. A qualitative report should be filled in
based on the assessment results
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3. Indicators&

There are 38 indicators divided into 7 educational dimensions that can belong to
any of the 7 QoL dimensions, plus one considered source (indirect transfer). All
the indicators have an ID, so it becomes easy to later refer to it in the report.
Following are all the indicators:

Manag.

Inst.

QoL dimension

Title

1. Accessibility
2. Meeting points
3. Spaces for participation
4. Institutional self-evaluation
5. Social activity promotion
6. Seniors’ requirements evaluation
7. Participation of learners in management

Physical health
Psychological health
Social integration
Participation
Control
Personal growth
Personal fulfilment
Indirect transfer

Educational dimension

Table 2. Relationship of indicators classified in Educational
and QoL Dimensions

Courses

Pedagogy

Models
26

QoL dimension

Title

8. Learning provider
9. Learners’ accreditation
10. Acquiring social attitudes informally
11. Formal learning provider
12. Formal learning groups
13. Comprehensive educational activity
14. Intergenerational learning
15. Constructive pedagogy
16. Learn by research
17. Participatory pedagogy
18. Learn to learn
19. Competences for life changes
20. Digital adoption
21. Physical
22. Languages
23. Problem-based learning
24. Psychological well-being
25. Cultural trips
26. Informal learning outside the classroom
27. Increase in cognitive skills

Physical health
Psychological health
Social integration
Participation
Control
Personal growth
Personal fulfilment
Indirect transfer

Educational dimension
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✓

✓
✓

✓ ✓

✓ ✓ ✓
✓

✓ ✓ ✓

✓

✓

✓ ✓ ✓

✓ ✓

✓ ✓ ✓
✓ ✓ ✓
✓ ✓ ✓ ✓

✓ ✓ ✓
✓ ✓ ✓
✓

✓ ✓ ✓
✓ ✓

✓ ✓
✓ ✓ ✓
✓
✓
✓
✓ ✓ ✓
✓
✓
✓ ✓
✓
✓

Trainers / Staff

Activities

QoL dimension

Title

28. Social meetings
29. Artistic performances
30. Volunteering as a social contribution
31. Digital inclusion
32. Expertise exchange
33. Artistic creativity
34. Gerontology training
35. Intercultural awareness, diversity and
multiculturalism
36. Trainers communication skills
37.
Professional
burnout
and
stress
management
38. Motivation and optimism

Physical health
Psychological health
Social integration
Participation
Control
Personal growth
Personal fulfilment
Indirect transfer

Educational dimension

Evaluation toolkit for educational institutions

✓

✓
✓
✓
✓
✓ ✓ ✓ ✓ ✓
✓
✓
✓
✓ ✓
✓
✓ ✓
✓
✓
✓

✓ ✓ ✓

NOTE: this table is not necessary for the assessment procedure; it is only
provided for your information, to show the relationship between the indicators
and the dimensions
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3.1.

Institution

The dimension of the “institution” includes the premises (physical buildings)
and operational logic (how services are offered and organised)
Title

1. Accessibility
Internal regulation of the institution, management
Institutional materials (website, flyers…)
Visual inspection of classrooms and other spaces
Senior learners

Source

•
•
•
•

Edu. dim.

• Premises

QoL dim.

• Participation
• Personal fulfilment

Justification

• Accessibility is a key issue in the provision of education
for seniors and a pre-requisite for making it a success.
• Seniors must be made to feel comfortable, and disabled
people must also be motivated to learn. The
environment is therefore a facilitator for social
participation, and motivational factor in the enjoyment
of learning.
• Premises, furniture and equipment should be as userfriendly as possible for seniors, disabled users or those
with special needs related to the specifics of their ageing
process. Issues not commonly taken into consideration,
or seen as ‘minor’, such as facilities for the disabled or
people with decreased mobility, impaired vision or
hearing loss, should also be addressed.
• This involves ensuring easy access and special
equipment and facilities.

Requirements

1. The fonts, colours and general design of the materials
printed, presented or displayed are access-friendly
(e.g., non-confusing colours for colour-blind users,
clear, large fonts, icons).
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2. The classrooms and the communal areas in the
institution (offices, library, cafeteria, toilets) are
accessible for disabled people. The furniture is placed
correctly in terms of layout, use of space, height of
equipment, width of passageways, lighting, heating,
ventilation, use of colour.
3. There institution has a plan on how to address the
needs of the elderly (hearing difficulties, impaired
vision, colour-blindness) that can be applied whenever
any senior learner requires it using human or material
resources.

Recommendations

Title

• Update any written information taking into account the
appropriate accessibility rules (on website, flyers,
posters, etc).
• Make all appropriate instructions and training on how to
use equipment available to staff and users.
• Make sure appropriate facilities and equipment are in
place for seniors with special needs and disabled users.
• Seek advice from professionals on how to deal with the
specific needs of senior learners.
• Define the ‘level of accessibility’ (e.g., wheelchair
access, availability of induction loops) for users with
special needs/disabled users.
• Consider offering users some of the current facilities
and services at a distance (by phone, post, Internet).

2. Meeting points

Source

• Visual verification
• Management
• Senior learners

Edu. dim.

• Premises

QoL dim.

• Personal fulfilment
• Social integration
• Psychological health
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Justification

• Seniors attend courses not only for their educational
value, but also to integrate in the social context of their
community. It is important therefore to have some
communal spaces other than the classrooms where they
can spend time chatting, relaxing or reading a book
before or after the lessons.
• These places can be used to turn ‘non-useful’ time (e.g.,
between classes), into productive time: meeting
classmates, acquiring communication and social skills
and learning before/after a class.
• They also provide a comfortable space for those who are
not used to meeting new people; they can begin making
contacts in a place where they do not feel awkward or
threatened.

Requirements

1. Learners have a communal place to use before or after
the classes in the institution.
2. Learners feel comfortable and relaxed in the place.
3. Coffee or other beverages and magazines or books are
available.

Recommendations

• Provide a communal space with simple furniture where
learners can spend time sitting and chatting or reading
while having something to drink.
• Provide an area with a small library where they can
choose books and magazines to read, or exchange books.
• Put up a notice board in this space for official
announcements from the institution or informal messages
from learners; if possible, provide computers for free
access.

Title

3. Spaces for participation

Source

• Physical and virtual spaces (such as websites)
• Management
• Senior learners

Edu. dim.

• Premises
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QoL dim.

• Participation
• Personal fulfilment

Justification

• Learners have to see the educational institution as
something more than a place for learning: as a platform
where they can express themselves, participate and be
creative.
• The institution must provide resources, tools and methods
to create the opportunity for this increased participation,
in the institution and in the community.
• Whether or not there are already activities designed to
encourage creativity, this type of space should be created
and facilitated to open up opportunities for senior
learners; writing in a magazine, writing stories or
experiences in a forum, taking photos and preparing
exhibitions, etc.
• The institution should have a way of showing and
disseminating seniors’ original creations. This has an
impact on the creators (self-esteem, increased motivation
and enjoyment) and the other learners and society.

Requirements

1. There is a communication platform (virtual or real)
where learners can participate and express themselves
on a regular basis (e.g., magazine, radio, social network
forum on the organisation’s website).
2. Work done in other activities is disseminated (e.g.,
photographic or handicraft exhibitions).
3. Learners have the means to organise amongst
themselves and do activities together (e.g., meeting
rooms, notice boards, mail-lists, etc.).

Recommendations

• Create a small magazine or web platform where learners
can explain or ask about anything they are interested in.
They can talk about their experiences on the last trip,
local history, stories, etc. Make this publication available
to the wider community.
• Encourage learners to join in and organise activities,
providing the tools and means to anybody interested in
suggesting or organising an activity. A notice board can
be useful, as can an on-line forum or virtual social
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network, to encourage learners to create links and
organise amongst themselves.
• If a course or activity has a creative element (poetry,
English compositions, photography, handicrafts, etc), it is
highly motivational if learners can show their results
somewhere in the institution.
• Initiatives for participation will also help to create a sense
of belonging to the institution. These could include a
photography competition, competition to design logos for
t-shirts or a logo for the website, etc.

3.2.

Management

The dimension of Management and organisation includes:
• the general aims of the institution (objectives and strategic aims), internal
processes of the institution, management decisions and internal
regulations.
• how the work inside the institution is performed, whether regulated or
carried out on the basis of routines and tradition
Title

4. Institutional self-evaluation

Source

• Internal regulation, reports on evaluations already
performed and planned
• Management
• Trainers
• Senior learners

Edu. dim.

• Management

QoL dim.

• Indirect transfer

Justification

• As well as the external evaluations conducted by outside
bodies, there is a well-defined need for institutional
internal or self-evaluation of the senior education
programmes and courses, to make sure the services,

32

Evaluation toolkit for educational institutions

courses and activities are meeting standards and senior
learners’ expectations and needs. The institutional
internal or self-evaluation is the most effective way to
gather feedback and introduce changes for improvement
in due course.
• These evaluations should ask learners to indicate their
levels of satisfaction with the contents, trainers, or
activities.
• In the surveys or questionnaires, learners can also be
invited to make suggestions or proposals for new
activities. This is a good way of obtaining feedback
about seniors’ needs.

Requirements

1. There is a procedure for internal evaluation of the
courses, activities and trainers, carried out annually,
based on the aims of the institution and the quality of
the educational action.
2. The trainers, specialists and learners (as end-users) are
part of the evaluation process.
3. The results of the internal evaluation are used to
identify good practices and areas where corrective
actions are needed. Actions are taken when necessary.

Recommendations

• Provide for well-planned evaluation (e.g., at the
beginning and the end of the academic year).
• Assess services, programmes, courses and activities for
both efficiency and effectiveness.
• Make senior learners an active and integral part of the
evaluation process, in order to
o assess their satisfaction,
o learn whether the educational goals and aims are
met,
o learn whether the services, programmes, courses
and activities reflect senior learners’ needs.
• Make sure the staff takes part in all stages of the
evaluation: from the design, through the implementation,
to the processing of the results and the decisions for
improvement.
• Make decisions for improvement based on actual
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evaluation results and not on any subjective perceptions.
• Measure changes and impact on learners.
• Identify and introduce good practices.
• Implement a system of continuous evaluation and
improvement by comparing educational performance
over time.

Title

5. Social activity promotion

Source

• Staff
• Senior learners

Edu. dim.

• Management
• Activities

QoL dim.

• Personal growth
• Personal fulfilment

Justification

• Besides educational activities, the institution can
usefully encourage students to group and organise
activities by themselves. These activities are not
intended to be used for learning, and should not be
organised by the staff of the institution, but institutional
support is important.
• This kind of activity can be inside the institution (e.g.,
birthday celebrations, volunteer activity to help other
learners), but it is usually outside (dinners, trips, events
such as opera, theatre, etc).
• Support for these activities at an institutional level
facilitates their organisation and the inclusion of other
learners. It allows learners who do not usually have the
chance, or who feel reluctant to go alone, to attend
events or participate in activities they would not
otherwise do; it increases their chances of sharing
leisure time with other students and making new
contacts.

Requirements

1. The institution promotes social activities outside the
institution by providing the means for socialisation
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(like meeting rooms) and communication (like
newsletters) that learners can use to organise
themselves.
2. Social activities are organised by the learners in which
the staff play a secondary role; staff are not directly
involved but facilitate the organisation and provide
advice or support when necessary.
3. Information is available (flyers, newsletters, etc) about
activities suitable for the elderly (e.g., theatre, opera,
cinema, trips, hiking and walking, gyms).

Recommendations

Title

• Senior learners can organise any kind of activity on
their own, but external activities (dinner, excursions,
trips, etc.) should be supported by the institution. This
support allows the institution to guide the activity so it
is done in a useful and productive way, perhaps helping
to avoid harmful or less advisable activities.
• If the activity involves organising a group to go together
to the opera, theatre, cinema, etc., then the organisation
can try to get a group price.
• If the activity is supported by the educational
institution, senior learners who are less integrated or shy
may feel more comfortable about joining in. The
institution should, firstly, not discourage the activity,
and secondly, provide some organisational resources
such as use of classrooms for organisation purposes, use
of notice boards for communication.
• Provide a notice board and a table for flyers and
leaflets, or a newsletter about cultural activities in the
area.

6. Seniors’ requirements evaluation

Source

• Reports on previous and planned evaluations
• Manager, staff
• Senior learners

Edu. dim.

• Management
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QoL dim.

• Indirect transfer

Justification

• Before designing an educational intervention to increase
senior learners’ quality of life it is useful to know what
their specific needs and requirements are.
• An evaluation to find out senior citizens’ educational
preferences (the subjects they enjoy most) is not
enough. It is necessary to know in which aspects of
QoL they have lower values: physical health,
psychological well-being, communication, support,
productivity, etc.

Requirements

1. There is a process (interview, evaluation) that reveals
new learners’ requirements and risks that could lower
their quality of life.
2. There is a process to monitor learners’ evolution. This
process may be formal (records or formal interviews)
or informal (where tutors or facilitators monitor the
learner’s progress).

Recommendations

• Introduce short questionnaires about perceptions of
quality of life and needs and distribute the aggregated
results among all the trainers and staff. This will also
make them aware of where their activities should have
an impact.
• The questionnaires used may be from the World Health
Organisation, the Cummings questionnaire or the one
used during the analysis phase of the QEduSen project,
available at http://www.edusenior.eu
• A facilitator or tutor should also make contact with the
learners (before or after the classes) to gain a thorough
knowledge of their interests, motivations, problems, etc.
• A senior learner’s main aim is not to acquire a lot of
knowledge and competences leading to a formal
qualification; their life experience, present context and
future expectations make a big difference to their
perception of QoL. If these requirements are common to
most of the learners, the educational activity must be
designed accordingly. If the requirements are
individual, some support or brief contact with the
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facilitator or tutor may be enough to have a major
impact on the senior learner.

Title

7. Participation of learners in management

Source

• Internal regulation, minutes of last board meeting
• Management
• Senior learners

Edu. dim.

• Management

QoL dim.

• Participation
• Control

Justification

• Senior learners should feel and know that they are not
mere spectators of the education they are receiving; they
are the main actors and they should participate actively
in the process. They should learn to participate and
provide feedback.
• Compared with other kinds of education focused more
on competitiveness and job skills, seniors’ education is
mostly driven by the learners’ personal motivations.
Learners should feel that the institution also belongs to
them through some kind of participation in the decisionmaking process.
• Participation should be oriented to receive feedback
from the learners, and take corrective actions in any
educational aspect to better meet their aims.

Requirements

1. There are senior learners’ representatives whose
functions are to liaise with the management or staff on
behalf of all the learners. The learners can formally
constitute a board of representatives.
2. There is a formal procedure in which the
representatives can meet with the management or
provide feedback.
3. The suggestions, questions and inquiries from the
senior representatives are considered (solved or when
not solved, at least justified).
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Recommendations

3.3.

• Senior learners should have a channel to voice their
concerns, suggestions and improvements for the
educational activity they attend, thereby participating in
the institution and feeling that they are part of it.
• Senior learners should have a channel in which to
participate in the institutional process, which should also
be understood as way of participating in external
processes or in activities that affect them. Institutions
should promote this participation, but seniors should
also learn to accept the coordinator’s decisions.

Models

The educational models refer to the ways the learning contents and activities are
delivered. This includes the formal, non-formal and informal models, but
educational models are more concerned with:
• how education is provided by the institution (not how a specific course is
offered)
• the design framework that conditions how it will later be implemented
(pedagogies, courses, content, evaluation)

Title

8. Learning provider

Source

• Management

Edu. dim.

• Models

QoL dim.

• Indirect transfer

Justification

• The design of courses and activities must be based on
seniors’ general needs and QoL requirements.
• The courses and activities must also match the aims of
the institution and attempt to achieve the long-term
strategies of the institution.
• Details of the subjects must be available to all the
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learners, providing not only the title, but also a
justification of the content. Learners must understand
why subjects are included in the course programme. In
this way, the subject is presented as attractive,
motivational and also perceived as useful (for a specific
competence or need).

Requirements

1. All the subjects are listed and available to all senior
learners with enough time and sufficient information
(description, timing, trainer) for them to make informed
choices.
2. All the subjects have a teaching plan that describes at
least the objectives, content and timing. Trainers
provide sufficient information about how the plan is
developed (pedagogy, evaluation, materials).
3. The set of subjects offered each year is based on a
criterion properly defined by a board of experts, a
gerontologist or other specialised team members. All
the subjects are consciously designed following a
strategic plan (based on institutional aims and matching
the QoL dimensions).

Recommendations

• There should be an interdisciplinary board of experts to
decide which subjects and courses are offered. That
decision must be grounded (aims of the institution,
seniors citizens’ needs, legal requirements, etc), but it
must also state how the courses will be provided (other
technical staff or trainers can then detail the teaching
plan).
• The information about the courses and subjects offered
should have enough detail for learners to make an
informed choice about which ones to enrol on. If these
are mandatory subjects, reasons justifying why this is
the case should be given to learners.
• Senior learners usually register on courses because they
like the subject or think it is interesting. However,
specifying the competences and skills they will acquire
from the course will encourage learners to consider not
only whether they like the subject topic, but also
whether it makes a useful contribution to their life-skills.
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Title

9. Learners’ accreditation

Source

• Management

Edu. dim.

• Models

QoL dim.

• Personal fulfilment

Justification

• Although senior learning does not fall within the formal
model because it is not strictly regulated by government,
it is advisable for learners to be awarded certificates or
diplomas for the studies they complete.
• Senior learners can see a diploma (or certificate or
achievement) as a goal to aim for, and they may be
motivated to take more subjects and competences if
their efforts are recognised. Subjectively it is a reward
for their efforts (internal validation) and praise from
colleagues, friends and family (external validation).
• Providing a certificate or diploma is a way of raising the
level of formality of the education; the courses are not
regarded as leisure activities or simply a pleasant way of
passing the time.
• Formalising education not only means that the subjects
must be offered and designed appropriately; it also
implies that a method of evaluation must be in place.
Learners have to make some effort to pass the subject,
otherwise it would seem that learning is simply a
passive activity.

Requirements

1. There is a method to evaluate learners. This method
must not be too strict, as it could have a negative
impact (anxiety, stress).
2. Learners receive some accreditation for the
competences acquired in the form of certificates or
diplomas.

Recommendations

• There must be some kind of evaluation or assessment
where only the learners that meet the requirements
obtain the diploma. The evaluation must not be too strict
or difficult, but based on attendance, coursework, or an
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easy, simple exam. If not, it could lead to stress or
anxiety.
• This evaluation ensures that the learner understands that
passing a subject or a course requires some effort,
learning is not a passive activity and they are partly
responsible for the teaching-learning process.
• Obtaining a certificate or diploma creates the perception
of achievement for themselves and for their classmates,
friends and family. It gives a target to aim for and
recognises the effort involved in learning.
• A diploma or certificate increases self-esteem and raises
the positive perception of the learner in the eyes of his
or her relatives and friends. Impact is increased if an
awards ceremony is organised to present the diplomas.

Title

10. Acquiring social attitudes informally

Source

• Trainers
• Senior learners

Edu. dim.

• Models

QoL dim.

•
•
•
•
•

Justification

• Our notion of education is usually one of class
attendance, listening to trainers, doing homework and
taking exams. The educational content is designed either
formally or non-formally and is usually delivered in
classrooms. Education is not only about delivering
content however; it a more complex activity that
involves the trainer-learner relationship and the
relationship the learners have with each other; informal
learning happens during this interaction.
• The informal skills and attitudes that can be acquired in

Social integration
Control
Personal growth
Personal fulfilment
Psychological health
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these spaces are empathy, assertiveness, ability to
communicate, to negotiate and reach agreements.
• Social skills can be acquired informally in every class,
regardless of the subject being taught.
• All these social attitudes are necessary to attain support,
friendship, collaboration, help, to share, feel included,
etc. Social skills are necessary to deal with other people,
some of them already known (family, friends), others
still unknown (new friends or colleagues) or strangers.

Requirements

Recommendations
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1. Trainers and staff are aware of the possibilities of
informal learning to gain social skills and
communicative attitudes.
2. Trainers frequently make use of informal learning by
designing activities or facilitating interactions between
learners, organising learners into groups for different
activities, debates, discussions, etc.
3. Learners are aware and recognise that class attendance
does not only mean listening but also participating and
being active.
Informal learning has enormous potentialities, but it is
difficult to control and provide adequately in a planned
way: it is offered transversally by all the actors and
activities provided by the institution:
• Management: where they support provision of this
model of education.
• Institution: where their aims include increasing
socialisation of learners in the institution.
• Trainer: being aware of informal education and having
the necessary skills to provide it.
• Facilitators, tutors: creating the right environment for
discussion and debate when organising activities, groups
of learners, other tasks such as extra-curricular
activities, etc., where social interaction develops.
Chapter 4 (Models of education) of the guide gives the
background to informal learning and describes experiences of
it.

Evaluation toolkit for educational institutions

Title

11. Formal learning provider

Source

• Management
• Internal regulation

Edu. dim.

• Models

QoL dim.

• Indirect transfer

Justification

• It is important that learners enrol in the subjects they
most enjoy or are eager to attend. However other
subjects must be included that may be more useful to
them, and that perhaps they may not enjoy as much, but
that they must study in order to gain general and
comprehensive competences and skills.
• The general skills and competences that all senior
learners should acquire will depend on the institution’s
aims, but they are also related to seniors’ needs based on
QoL criteria. Those subjects and activities improve their
knowledge of themselves (ageing process) and society,
essentially aimed at increasing their QoL: growth as an
individual, being healthier, happier, and being integrated
and participative in their community and in society.
• In institutions where subjects are not mandatory,
learners should be offered advice about which subjects
are the most appropriate for them.
• If that formal structure is not ensured, then some
learners could miss out on essential knowledge and
skills because they do not think a subject is interesting.

Requirements

Recommendations

1. There is an academic structure or plan with mandatory
courses or activities, or there is a procedure in place to
advise learners and recommend specific courses or
activities for them to take.
2. The selection of those mandatory courses and activities
is justified and based on institution aims and QoL
criteria.
• Some competences and skills can be common to all
learners. Which subjects are mandatory or
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recommended for learners depends on the general aims
of the institution, but although it is good for learners to
have a free choice of subjects they most want to study or
most enjoy, learners should be offered help in making
that choice.
• An academic plan of mandatory subjects or a
counselling service must be in place.
Chapter 4 of the guide describes good practice in “A proposal
for a formal course structure and its potentialities”, which
gives an example of mandatory subjects structured in a threeyear academic course.

Title

12. Formal learning groups

Source

• Management
• Internal regulation
• Senior learners

Edu. dim.

• Models

QoL dim.

•
•
•
•

Justification

• Learners attending courses must feel that they are part of
a group and a community; they are enrolled in the
institution, but they also are members of it. Only with
that sense of community can a relationship between
learners grow, thus increasing support, integration and
motivation to take part in activities together.
• The links between learners will grow, creating support
groups related to any area they may be interested in
(health, doubts, problems, etc).

Requirements

1. Learners form groups because of the long-term
relationships they have forged through meeting each
other on a regular basis. These groups allow them to
interact and communicate, to know each other better in
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the medium term (during one academic year) or long
term (more than an academic year). This process also
leads to the creation of small support groups over time.
2. The learners feel that they are part of group in which
they can give and receive support, and that they have
friends and colleagues in the educational institution.
3. Seniors feel it is their duty to make changes to their
timetables or activities because of their friends’
opinions and needs.

Recommendations

Title

• Offer a long-term activity or course that encourages
senior citizens to interact with each other. This activity
may last throughout the year.
• In the case of institutions that offer mandatory subjects
for all learners (basic competences everybody should
acquire), mandatory subjects should be organised in
such a way that the same group of learners continue to
meet year after year.
The good practice “A proposal for a formal course structure
and its potentialities” in chapter 4 of the guide gives an
example of a formal group and the long-term benefits of this
structure.

13. Comprehensive educational activity

Source

• Management
• Internal regulation, offer of courses and activities
• Senior learners

Edu. dim.

• Model

QoL dim.

•
•
•
•

Justification

• When
organising
educational
activities,
the
heterogeneity of elderly people should be kept in mind.
A wide range of different types of activities should be

Psychological health
Control
Personal fulfilment
Personal growth
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available to motivate and involve people.
• Optional courses and activities must be provided,
allowing senior learners to choose the ones they most
like. They must also have the chance to enrol on courses
that, while not necessarily their main topic of interest,
provide a broad range of knowledge in all areas: health,
science, law, economics and humanities.
• Apart from the variety of courses in all areas of
knowledge, the delivery of those courses should also be
varied: lectures, theory classes, participatory classes,
workshops, and even virtual classes.
• Variety in content and delivery mode is positive, but in
all cases planning of activities should be based on needs
assessments and seniors’ own personal preferences.

Requirements

1. Education is provided (activities, courses, extraacademic activities, informal activities, etc.) in a wide
variety of areas (health, humanities, science,
economics or law) and in a variety of delivery modes
(lectures, theory classes, participatory classes,
workshops).
2. The educational activities have a dual purpose: learners
acquire skills and competences, and they are also
designed and planned to match seniors’ needs (e.g.,
teaching real-life ICT, providing cases about issues
learners will find useful).
3. The educational activities are tailor-made for senior
learners. They encourage socialisation and increased
well-being, are important in preventing loneliness and
depression and, in general are closely linked to quality
of life issues.

Recommendations

• Organise different kinds of courses. Example:
o ICT for seniors
o Language courses
o Sports activities (swimming, Nordic walking)
o Workshops
o Cooking activities
o Choirs
o Multicultural activities
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o Art and history
o Economics and society
o Technology and science
For more information, see the experience “ICT for seniors” in
the chapter 6 of the guide. The ICT courses have at least three
consequences for participants: (1) they have helped older
people to build up their self confidence in using the new
technology, (2) they have given them new possibilities to
communicate with their grandchildren and relatives abroad,
and (3) they are also a type of cognitive training.
See the experience “A proposal for a formal course structure
and its potentialities” in chapter 4 of the guide for an example
of a variety of courses in several areas and “Informal learning
through leisure”, also in chapter 4, as an example of extraacademic activities.

Title

14. Intergenerational learning
Management
Documentation (flyers, photos, reports)
Trainers
Senior learners

Source

•
•
•
•

Edu. dim.

• Model
• Activities

QoL dim.

•
•
•
•
•

Justification

• Intergenerational learning enables communicative and
emotional activities and experience exchange between
generations.
• Non-formal and informal learning occurs in this
intergenerational exchange, which is beneficial for both
parties.

Social integration
Psychological health
Control
Personal fulfilment
Personal growth
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• Seniors can feel more included in their families or in
society in general not only by doing activities together,
but by (informally) developing their knowledge about
this sector of population.
• During interaction with other generations, senior
learners can learn from children and younger people.

Requirements

Recommendations
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1. There is at least one activity involving seniors and
younger citizens (other generations).
2. The activity is designed so both generations learn nonformally and informally; the activity is suitable and
lasts long enough to facilitate interaction between
generations.
• Senior citizens’ extensive life experience can be mined
for activities that they can teach to younger generations.
The challenge lies in selecting the most suitable topic
and place for the activity; if the wrong choices are
made, it may be regarded as being no different from any
other traditional teaching process.
• The activity should not be unidirectional, should allow
both parties to participate, and should include informal
components such as learning attitudes and habits.
• Offer a non-traditional environment outside the
institution, for instance, somewhere near water where
they can light a fire, drink tea together, watch the
sunset, etc.
• Another suggestion is to combine history and
storytelling to children, focusing on differences in
habits and customs, thus allowing both parties to
discover new attitudes and behaviours.
• Seniors may be interested in engaging with each other
and their families to gather information to create a
family tree.
For an example of intergenerational education, see the
experience “Elderly people now online: school in the
afternoon project” in chapter 7 of the guide.
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3.4.

Pedagogy

The educational dimension of “Pedagogy” concerns the way techniques and
educational methods are applied to courses and activities.
Title

15. Constructive pedagogy

Source

• Trainers
• Senior learners

Edu. dim.

• Pedagogy

QoL dim.

• Personal growth
• Personal fulfilment
• Control

Justification

• Learning must involve the learner not only as a mere
recipient of information, but as a person with a wealth
of life experience that can be used to facilitate the
teaching-learning process, and in which the learner
discovers by himself or herself.
• Learning must be also addressed to increase learners’
other competences, applied through constructivist
theories: discover by oneself, learn from past
experiences, analyse problems, try to find solutions and
learn from difficulties instead of becoming blocked.
• In this way, constructivism can be applied not only to
learn specific subjects, but to acquire other capacities
that can be useful in other situations.

Requirement
s

1. Trainers are aware of constructivist theory and its
characteristics and potentialities.
2. When the topic of a subject or activity allows it,
constructivism is applied by providing tasks and
exercises designed to make learners think and discover
by themselves (trainers act as facilitators).

Recommenda

•

Propose subjects and activities where trainers act as
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tions

Title

facilitators of learning by providing information, but
the learner has to discover and select which
information is useful.
• Plan debates, workshops, discussions etc., on topics
that can be controversial or that affect society or the
learners’ lives. These activities allow learners to
interact and share ideas, by accepting or negotiating,
discovering new points of view and different
perspectives.
• Motivate learners to critical thinking, analysis,
synthesis, logical processing, creating links with other
facts or aspects, discovering impacts on other facets or
dimensions of life. Train not only to grasp the
superficial idea, or summarise texts or news, but to
learn to extract hidden content and explore and test
new ideas.
See chapter 5 on pedagogy and the experience “New
knowledge to get new information” for further advice.

16. Learn by research

Source

•
•
•

Trainers
Internal regulation, list of courses
Senior learners

Edu. dim.

•
•

Pedagogy
Activity

QoL dim.

•
•
•
•

Participation
Personal growth
Personal fulfilment
Control

•

Applying “learning by research” pedagogy to courses
or activities increases creativity, and a sense of being
productive, active and useful.
Learners then discover something by themselves,
which makes them feel proud and useful, and increases

Justification
•
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•

Requirements

their self-esteem.
“Learning by research” does not set out to perform
scientific research, but to increase learners’ decisionmaking capacity and independence. During this
activity students learn about the topic itself, but also
new skills related to participation, control, decision
making and organisation.

1. The institution promotes learning by research
pedagogy: completely self-directed learning with the
supervision of a trainer or tutor. There is at least one
subject or activity that applies it, or courses that
include this kind of task in their academic programme.
2. The results of this activity are presented publicly and
disseminated in society.
3. In general, wherever possible learners should find
information or data, or solve their questions from the
environment (independently) by using libraries,
internet, asking others etc.
Propose subjects and activities where the tutors guide
and help learners to research topics they are interested
in.
• Facilitators must also motivate learners and provide
sources of information.
• The research outcome should eventually be made
public (published on a website, in a conference, etc),
potentially maximising the impact of the task on
classmates, but also on the learner, who has reached
that milestone on his or her academic path.
An example of learning by research is described in the
experience “A proposal for a formal course structure and its
potentialities” where learners carry out a tutored research
project at the end of their third year.
•

Recommendations
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Title

17. Participatory pedagogy

Source

•
•

Trainers
Learners

Edu. dim.

•

Pedagogy

QoL dim.

•
•
•

Control
Participation
Social

•

When the trainer explains something in class, learners
should be given a way of adding some value to the
explanations. While participation should be moderated,
an opportunity must always be given to ask questions
or make comments. This participation in class is the
first
step
to
increasing
participation
and
communication in other activities, and subsequently in
society.
Trainers can also ask shy learners or those who think
they have no opinion for their views. This helps to
increase their perceived control, and learners then
become aware that their opinions are important.

Justification
•

Requirements

1. Learners feel free to participate in class when they
have a doubt or a question; they can also add
information and trainers are keen to discuss any aspect
of the subject with them.
2. Trainers allow and encourage feedback among learners
by moderating and providing useful information,
particularly when it is necessary to contradict or argue
with a learner.
•

Recommendations
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•

Trainers should encourage learners to participate
during class. Even in formal talks or theoretical
lectures, a turn for questions should be built in.
When learners provide feedback (a question, or a
suggestion) trainers must have the necessary skills to
resolve the question, and accept or reject the
suggestion as appropriate. This exchange should be
made appropriately, by balancing negotiation between
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•

Title

learner-trainer but also taking into account the trainer’s
authority.
Trainers must have sufficient skills not only in their
own subject, but also in communication.

18. Learn to learn

Source

•
•

Trainer
Learner

Edu. dim.

•

Pedagogy

QoL dim.

•
•
•

Participation
Control
Personal growth

•

Learning should not end when students leave the
institution. They can always learn informally outside
classrooms, with their families and through what
happens around them.
Learners should acquire skills to understand what is
happening (analysing), and to adapt to changes and
interact with other people, all of which increase their
perceived control and participation.
“Learning to learn” is an aptitude that can be promoted
while teaching any course or in any participatory
activity. It is related to the skills needed to find and ask
for help, information or support, and in turn, to provide
it. It is also related to curiosity, motivation and
eagerness to learn new things. When learners are
facing difficulties, it is useful to have a positive
attitude.

•

Justification

Requirements

•

1. Trainers are aware of the “learning to learn” principles
and encourage learners to keep learning and exploring
once the class ends. Trainers provide exercises or
propose tasks to do outside the classroom.
2. Learners (in general) feel they are more motivated to
learn new subjects, read or talk about topics they were
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not previously interested in. They feel more confident
to talk about or discuss topics outside the comfort zone
of their own environment (family, friends, former
workmates).
•

•

Recommendations

•

•

•
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“Learning to learn” aims to turn senior learners into
self-learners who ask for and give help. This is
achieved by acquiring reading and comprehensive
skills, being able to understand available information,
but also knowing how to apply it or transfer it to our
own lives.
In theoretical subjects such as psychology, philosophy,
sociology, arts or history, understanding can be easy so
long as the information is addressed to the general
public, but it is important to have the skill to transfer
this information into one’s own personal area of
expertise. In more practical subjects such as ICT, it is
more difficult to be a self-learner; it is important to
learn how to ask the right questions and help other
learners.
Finally, trainers should provide sources of information
and ways of obtaining support in cases of doubt or
questions. Internet is a very good source of
information, but it must be used in the right way:
questions must be asked correctly, and learners must
have the necessary skills to differentiate between
trustworthy and unreliable information.
Seniors should also be aware that any problem or
challenge they face in their lives can be a positive
experience they can learn from.
In the developing knowledge society, it is as important
to have access to sources of information, as to know
what we are looking for, where we can look for it, and
what we can do once we find it. It may be useful to
include a course to promote the “learning to learn”
attitude.
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3.5.

Courses

“Courses” refer to any kind of learning processes where a teacher is involved
and has a related teaching plan, even if that plan has not been formally
established (content, competences to be achieved, pedagogy, timing, objectives,
evaluation), for example:
• practical, formal courses, such as ICT and language courses, where
learners acquire mainly practical skills
• more formal or theoretical courses, such as economics, sociology,
philosophy, history, arts, etc., where learners acquire specific knowledge
of understanding in those areas
• more informal courses, such as cooking, handicrafts, dancing, choir,
theatre group etc., (where a teaching plan is in place)
Title

19. Competences for life changes

Source

•
•
•

Pedagogical plan
Internal regulation, management
Senior learners

Edu. dim.

•

Courses

QoL dim.

•
•
•

Control
Personal fulfilment
Personal growth

•

Although getting older is something that happens
gradually, certain events or situations can sometimes
catch seniors unexpectedly, mostly because they are
not aware or sometimes because another sudden event
triggers a reaction or a loss of control.
Those changes can be gradual, such as changing roles
in the family, less activity or social contact, reduced
physical and mental capacity, etc.; or sudden, like the
death of a friend or spouse, change of habits, house or
neighbourhood, etc.
To lower all the risks that jeopardize QoL, individuals
can acquire the competences they need to know about

Justification

•

•
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themselves, so each person can detect his or her
potentialities, and attempt to dispel negative thoughts
by learning how to adapt and adjust to the
environment.

Requirements

1. At least one course is designed to provide senior
learners with knowledge about the ageing process and
the skills to cope with change.
2. This course contains material taken from philosophy,
sociology and psychology, but pitched at a simple level
and easily applied to learners’ everyday general
experiences.
3. The learners attending this course feel they have more
control over negative feelings and worries and are
more capable of enjoying life.
Theoretical concepts should be provided from several
areas: philosophy (acceptance of oneself and others,
tolerance, diversity, cultural concepts of human
beings); from sociology (the ageing process in today’s
society, views and perceptions of the elderly, new
family structures); and from psychology (the process
of getting older, interpersonal relations, affection, selfconcept).
• There are numerous self-help books that can easily be
adapted for senior learners. Explaining through stories
or other fictional situations can help them to discover
negative situations in their lives that affect themselves
and their families.
Chapter 4 of the guide describes the experience “A
proposal for a formal course structure and its
potentialities”, which suggests subjects in the area of
psychology, sociology and philosophy.
•

Recommendations

Title
Source
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20. Digital adoption
•
•
•

Pedagogical plan
Internal regulation, management
Senior learners
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Edu. dim.

•

Courses

QoL dim.

•
•
•

Increase participation
Personal fulfilment
Personal growth

•

Learners’ increased use of ICT facilitates their
communication with family, relatives and friends.
They can participate more actively in these groups and
in society.
As ICT is becoming more widespread in today’s
society, communication, sharing information and
collaboration are now required skills for inclusion in
social groups.
Communication using ICT also offers great
opportunities to extend the support network, and at the
same time it can be considered as a leisure activity.

Justification

•

•

Requirements

1. At least one course is offered to increase learners’ ICT
skills, but also aims to increase ITC use for personal
purposes in learners’ own communities (friends,
family, etc).
2. Several groups are available according to level.
3. Learners feel that they can use ICT to communicate or
look for information and are comfortable with that
(they do not avoid this mode of communication or
technology).
4. The number of students that use ICT tools is much
higher than the average for the general population
above 65.
•

Recommendations

•

Offer practical subjects to learners, where they can
bring their needs and experiences. All learners should
be assigned an electronic mail account.
Trainers’ should be helped to extend their knowledge
about learners’ experiences and needs, why they need
ICT and how they can make more effective use of
technology, especially communicative tools, social
networks, searching on the net, examples of available
services and information, sharing photos or other
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information, and also information about security.
• The institution should also use ICT for providing
information and communicating with learners. This
creates a very familiar environment where
inexperienced learners can feel confident and practise.
Chapter 6 of the guide describes the experience “ICT for
seniors”, which shows ICT as a tool but also as a way of
helping to integrate a multicultural group of learners
enrolled on the same course.
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Title

21. Physical well-being

Source

•
•
•

Pedagogical plan
Internal regulation, management
Senior learners

Edu. dim.

•
•

Courses
Activities

QoL dim.

•
•

Physical health
Psychological health

•

Adequate physical exercise, keeping active and trying
to avoid a sedentary lifestyle become even more
important once the ageing process starts. Good health
habits (diet, reducing bad habits, or minimising
medication) also help to increase the perception of
physical well-being.
Walking activities (or easy exercise) oblige seniors to
be active and motivate collective effort, raising
physical fitness and increasing their willingness to act
independently.
Offering health-enhancing physical activities increases
participants’ confidence in the possible benefits of a
healthy lifestyle.
Special attention is paid to self-efficacy reflecting
individual beliefs in a person’s capabilities to
successfully execute a task and correlating it with their
physical condition.
Learners should be given information about a healthy
lifestyle and healthy attitudes for them to incorporate
into their lives. This information should focus on the
needs and risks of the elderly.

•

Justification

•

•

•

Requirement
s

1. At least one course promoting healthy habits is offered
to senior learners, which includes general health
information, good habits and attitudes, and
recommended physical exercise.
2. A complementary activity involving physical exercise
is offered.
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3. Learners consider the physical health course as useful;
now they know more about their own bodies and have
acquired healthy habits.
•

•
Recommendations
•

Title

Senior learners should receive information about
healthy lifestyles and other issues related to common
ageing and health-related problems, and how to avoid
and minimise them.
A practical activity should be provided to enable them
to incorporate what they have learnt into their daily
lives. As this is a long-term aim, the physical activity
must be offered continuously and must be enjoyable
(games, hiking, physical exercise in groups).
These courses should not be understood as a way of
providing medical information, but of trying to
promote a change in attitudes. Learners should also
make the link between healthy lifestyle (body) and
attending class (mind), which creates synergy and
strengthens the educational action.

22. Languages

Source

•
•
•
•

Pedagogical plan
Internal regulation, management
Trainers
Senior learners

Edu. dim.

•

Courses

QoL dim.

•
•
•

Participation
Social integration
Psychological health

•

In a global society where technology is part of
everyday life and foreign travel is increasingly
commonplace, language courses should be offered so
students can learn and feel part of society, enabling
them to communicate and feel confident.
Language teaching can also be used to develop

Justification
•
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•

Requirements

strategies of communication, autonomous learning and
autonomy development, improving learners’ selfesteem and self-confidence, increasing awareness and
knowledge of other countries, cultures, customs and
traditions.
Learning a new language is a cognitive activity that
forces several parts of the brain to work simultaneously
to acquire a new skill. This activity is considered as a
“brain training” process.

1. The course programme offers at least one language
course aimed at increasing learners’ foreign language
skills and also designed to stimulate the practical use
of that language.
2. Several groups are available according to level. The
course should focus on specific communication skills
for the elderly (not commercial English, for example).
3. Learners feel their language skills have improved and
that the training has helped them develop their selfesteem and enhance their interpersonal and
communication skills.
•

•
Recommendations
•

•

Train the trainers in the didactic, methodological and
social skills and competences they need to work with
this specific target group. Select training material
appropriate for the age group.
Provide learners with rationale, justification and proof
of why knowing how to communicate in other
languages will improve their personal, interpersonal
and communication skills. Apply techniques to
motivate senior learners to learn a foreign language.
Bring cultural aspects into the language training
provision. Encourage participation, empowerment,
inclusion and development of intercultural skills.
Focus on collaborative, self-conducted and situated
learning, and problem-solving approaches to learning.
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Title

23. Problem-based learning

Source

•
•
•

Senior learners
Trainers
Pedagogical plan

Edu. dim.

•

Courses

QoL dim.

•
•

Perceived control
Social integration

•

This type of teaching increases participants’ motivation
to find a solution to a given problem. Participants are
required to work together and everyone uses their
strong points to add value during the task.
If new fields of activity are involved in the case study,
students need to be creative, they need to think and
then present their findings and solutions. As a result of
working successfully on these case studies students
will become more informed, confident and sociable.

Justification

•

Requirements

1. At least one course or several courses have a
significant part in which seniors work collaboratively
to find solutions to specific problems.
2. On this course, students work as a group, negotiate,
discuss and present the results to the rest of the classes.
Learners feel at ease when presenting the results.
3. The topics and problems dealt with on this course are
current affairs issues, news, controversial events and
advances.
4. The trainer acts as a facilitator for discussion and
debate and also as a mediator to reach agreements and
to ensure that the discussion progresses to a
constructive conclusion.
•

Recommendations
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•

Motivate trainers to apply problem-based tasks in their
subjects.
Provide continuously renewable topics, current or
controversial social topics that help seniors to acquire
new perspectives and opinions.
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•

•
•

Title

Provide help and instructions if students seem
confused or puzzled, motivate learners to give their
opinion and help to construct positions of agreement.
Encourage participants during and after their speech
and presentation.
Do not use this method too often to avoid it becoming
repetitious.

24. Psychological well-being

Source

•
•
•

Senior learners
Trainers
Pedagogical plan

Edu. dim.

•
•

Courses
Activity

QoL dim.

•
•
•
•

Psychological health
Personal growth
Personal fulfilment
Perceived control

•

Everybody can be flooded with negative thoughts and
emotions (like anger, feeling guilty, loss of control,
worries or unfounded fears etc.). Seniors are no
exception, especially when their role in life or in their
environment changes. These negative thoughts and
emotions should be controlled and avoided when they
are unfounded or there is no need to worry. People
have to learn to explore and emphasise positive
feelings.
The purpose of using relaxation techniques with
seniors is to reach a state of relaxation in order to
control symptoms of anxiety, help to reduce stress and
foster belief in their ability to cope in a difficult
situation. This can be achieved by physical exercise
and promoting mental health. Over time stress has a
very negative impact on seniors’ health status.

Justification
•
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Requirements

1. At least one course aims to provide learners with the
skills to cope with stress and dispel negative thoughts.
2. Learners do not perceive class attendance as a stressful
activity (they do not confuse it with being busy or
active).
3. Learners perceive less stress and anxiety; they have
fewer negative thoughts, or at least they are better able
to control them.
•

Recommendations

Title

•

The trainer should use relaxation techniques in the
classroom, including physical activities and other
strategies that encourage optimism and facilitate
coping with stress. Class learning should not be
stressful (caused by the amount of materials,
homework, discussion, debates, etc).
Some negative thoughts and emotions (guilt, selfcriticism, excessive fear, anger, etc.) can become
common in the ageing process, or when seniors have
too many family responsibilities or a new role in the
family. Seniors benefit from knowing how common
those feelings are and how they can avoid and control
them.

25. Cultural trips

Source

•
•
•

Senior learners
Managers
Pedagogical plan

Edu. dim.

•
•

Courses
Activities

QoL dim.

•
•
•

Personal fulfilment
Social integration
Control

•

Some senior learners have not had the chance to travel
or go abroad regularly. Travelling can be a very
pleasurable experience when it is done in the company

Justification
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•

•

•

Requirement
s

1. At least one cultural trip is organised per year, with a
minimum of one night away from home where learners
have to get along together in a shared space for longer
than usual.
2. The trip includes cultural and educational activities,
but also leisure activities (not aimed at learning, but
informal).
•

Recommenda
tions

of people with common interests, with a group of
people who already know each other or organised by
an institution in which the senior learner trusts.
A good way of organising holidays and weekend trips
is by bringing together seniors from different
institutions. These trips allow seniors to spend time
having fun together, expand their knowledge of the
region, get to know each other better, and form and
strengthen friendships.
Trips should have some cultural and educational
content (visits to museums, historical buildings, etc).
However, it should be made clear that the educational
institution is not a travel agency. Activities organised
outside the classroom with friends, communing with
nature, in museums, or other cultural places
consolidate the benefits of learning in class, and in this
way, create the feeling among learners that attitudes,
social and communication skills and the rules of
coexistence are not only applied in the classroom.
Time spent outside the classroom gives the opportunity
to acquire environmental competences (green
attitudes), spatial skills (localisation), learning skills
(observation) and social skills (freedom, independence,
responsibility, organisation, peaceful attitudes).

•

Take advantage of specific places, events or cultural
activities in nearby cities by organising trips that
combine educational and leisure activities.
These activities should not be completely free, as
learners may not see the activity as a valuable
experience. They should pay part of the costs, while
the institution can try to find funding from other
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sources to make up the remainder.

3.6.

Activities

“Activities” refer to any kind of learning process where a teacher is not
involved continuously and no teaching plan is in place, for example:
•
•
•
•

a website, conference or any dissemination activity
research or project-related activities
trips organised by learners, lunches, dinners, other social events
extra-academic activities such as a choir or theatre group (where it is
organised as a leisure activity)

Title

26. Informal learning outside the classroom

Source

•

Senior learners

Edu. dim.

•
•

Courses
Activities

QoL dim.

•
•

Psychological health
Physical health

•

The mostly theoretical knowledge provided in
classrooms should be accompanied by practical inthe-field information. Whatever the subject is, it
should be possible to link part of the content with an
activity outside the educational institution, thus
emphasising practical learning outside the classroom.
The activities done outside the classroom offer a good
chance to complement and acquire other competences
such as being in open spaces (physically and
psychologically) where people lose their inhibitions
and act more independently.
Seniors should be aware that everywhere is a good
place to learn, dispelling the idea that learning only

Justification

•

•
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takes place in the classroom.
1. There is at least one course in which a significant part
consists of learning activities outside the classroom.
2. The pedagogical design of these courses takes
advantage of being outside the classroom to acquire
competences that cannot be learned in ordinary
classes.

Requirements

•

Recommendat
ions

•

•

Title

Cultural activities organised in uncontrolled and
unknown spaces provide a good chance for seniors to
develop skills when they have to deal with other
elements in the environment. At the same time they
have the opportunity to learn by observing or
discovering.
Such activities may involve visiting a specific place to
gather information (in subjects like botany, geology)
or conduct research (to ask people, look for
information in libraries).
Ideally, these activities should complement some
subjects that are taught in the classroom; in this way a
theoretical background is first introduced and then put
into practise.

27. Increase in cognitive skills

Source

•
•

Seniors
Trainers

Edu. dim.

•
•

Courses
Activities

QoL dim.

•

Psychological health

•

Many studies have shown that Alzheimer disease and
related disorders is one of the greatest fears among
older people.
Exercises can help to reduce cognitive decline, but
where decline is inevitable other skills, habits and

Justification
•
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•

Requirement
s

1. There is at least one course that provides educational
sessions about normal and abnormal cognitive ageing
processes.
2. This course deals with possible ways of preventing
cognitive and related disorders.
•

Recommendations

•

•

Title

tactics can be acquired to compensate it.
To cope with changes, it must be understood which
changes in memory and other cognitive functions are
normal and abnormal during the ageing process. It is
also important to learn how to communicate with
friends with dementia.

Seniors should be aware of the changes in cognitive
ageing and of the possible ways to halt them or slow
them down. They can also learn about other resources
or techniques.
“Brain training” exercises can be provided to do in the
classroom, but seniors should also be encouraged to do
these exercises and other cognitive games at home
(e.g., chess, computer games, learning a new language).
It is useful to provide educational sessions about peer
support groups.

28. Social meetings

Source

•
•

Senior learners
Management

Edu. dim.

•

Activities

QoL dim.

•
•

Social integration
Personal fulfilment

•

Occasional social events (Easter, Christmas, New
Year, etc.) are an opportunity to make new contacts,
friendships, exchange views and strengthen a sense of
belonging to a community, thereby increasing
socialisation.

Justification
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•

Requirements

1. Events are organised on special dates.
2. Photographs are available to remind people of the
events.
•

•

Recommendations

•

•

Title

These occasions should be designed as time for leisure,
enjoyment and spending time usefully, not as a social
obligation, allowing seniors to enjoy themselves
before, during and after the event.

These events should be organised by the institution but
the decision on the place, time and cost to be incurred
by participants should be made in consultation with the
seniors’ representatives.
These events may be the only chance for some people
who live alone to celebrate particular holidays.
Although the institution staff or classmates should not
be considered as family or relatives, it is beneficial to
organise these events as part of a big family, thereby
building new relationships among senior citizens.
Events should be provided for leisure and pleasure,
taking particular account of people who are not used to
joining in socially, or who feel uncomfortable on these
occasions and may find it difficult to join in. If these
events are organised by the institution, they can be
more inclusive and shy or introverted people may feel
more inclined to take part.
Displaying photos after the event helps people to relive the experience once it has finished and recognise
their participation in that activity.

29. Artistic performances

Source

•
•

Senior learners
Management

Edu. dim.

•

Activities

QoL dim.

•

Personal fulfilment

Justification

•

Group productions of artistic performances (e.g.,
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•

•

Requirements

1. At least one arts activity is offered to all learners
2. This activity (choir or theatre productions etc) is run at
least twice a year and is open to the public.
•

•
Recommendations

•

•

Title
Source
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theatre, choirs, poetry) give great pleasure, and enable
people to spend their free time productively and
creatively. They also develop sensitivity in participants
and their friends and family.
Coordinating, rehearsing and acting out a performance
is a complex process, and impacts on seniors by
developing organisational skills and responsibility. It
also has an impact on their personal growth by
developing memory, creativity, providing rich
aesthetic experiences, educating
the senses,
imagination, intellect, experiencing a variety of moods
and emotions, and overcoming shyness.
It provides a space to shed inhibitions, to build selfconfidence and self-esteem, to promote a sense of
responsibility –both personal and in the group– and to
acquire freedom and openness in dealing with people.

Depending on their competences and preferences,
senior learners can take on different responsibilities
(actors, director, sound, wardrobe, etc.).
The institution can promote this activity by sponsoring
it, but learners gain more from committing to the
activity, and organising it amongst themselves.
The impact of this activity is greater when it is put on
for the public, when it can be seen by their classmates
and families.
The event should be free, unless it is decided to use the
event as a fund-raising opportunity for an NGO, which
would also enhance senior learners’ standing in the
community.

30. Volunteering as a social contribution
•
•

Senior learners
Management
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Edu. dim.

•

Activities

QoL dim.

•
•

Increase participation
Personal fulfilment

•

Senior citizens may have free time due to retirement or
fewer family commitments or duties. Most of them
have gained a wealth of knowledge and expertise in
some areas through their life experiences. All this
expertise should be passed on and can be used
productively.
Promoting voluntary work can be beneficial from three
perspectives: firstly, senior learners’ sense of
usefulness and self-esteem increases, and at the same
time, it dispels any feelings of isolation. Secondly,
other people can benefit from their free time and
experience, thus increasing seniors’ contribution to
society. Finally, it creates a positive image of the
elderly in society.

Justification

•

Requirements

1. The institution encourages learners to participate in
voluntary activities in the educational institution by
helping or attending workshops, events, activities, etc.
(differentiating clearly from homework or activities
that form part of a course or subject).
2. The institution encourages learners to participate in
volunteer activities outside the educational institution
by presenting at least one external voluntary activity.
3. There is at least one group of senior learners involved
in voluntary work in the community or in another
associated institution on a regular basis.
•

Recommendations

Although the voluntary activity can be done in the
educational institution itself, by helping in the
educational process (tutoring, helping to organise
activities, conferences, events, etc.), it has significant
benefits when it is done outside the institution,
organised by an NGO or other association. If it is done
within the institution, it must be clearly differentiated
from educational activities; it must be productive and
differentiated work that has an impact on other people.
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•

•

Title

These activities should be planned and offered on the
basis of the expertise and needs of the volunteers;
contact people running third sector (NGOs, or
associations) projects and invite them to meet seniors
to explain the advantages of volunteering and motivate
them to action.
Keep a record of people who have undertaken
voluntary work and study the changes and influence of
seniors participating in volunteering. Disseminate the
results.

31. Digital inclusion

Source

•
•

Senior learners
Management

Edu. dim.

•

Activities

QoL dim.

•
•
•
•
•

Social integration
Participation
Perceived control
Personal growth
Personal fulfilment

•

Society is changing, and technology is increasing used
in everyday processes in communities: family, friends,
classmates, institutions; and in new scenarios: services,
learning, government, media and power.
Senior citizens should not only be able to use
technology, but also feel part of the technological
society (digital inclusion) where they belong, have an
identity, can participate or collaborate, and can use the
net not just to access information, but to learn and help
build it through their positive criticism.
Virtual social groups formed in virtual communities or
by links among people with common interests can be a
useful way of obtaining more information, enjoyment
and support.

•
Justification

•
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•

Requirements

1. Senior learners have an identity on the net and use it
regularly (e.g., they have an email account or accounts
in forums or virtual networks). The senior learner is
aware of him/herself on the net, able to share and
contact other net-colleagues (eager to use technology,
has a positive experience).
2. The institution provides a public web platform where
learners can collaborate (write or upload photos or
videos) be creative and share.
3. The institution has a virtual social network that
learners can join.
4. The number of students that join this virtual network
and use other tools promoted by the institution is much
higher than the average use of ICT tools in the general
population above 65.
•

•
Recommendations

Title
Source

Sometimes, because they live in rural areas or due to
disability, ICT can be the most important way for
seniors to integrate in society.

•

Provide a technological platform (website) and
communication tools (email) and promote their use
among learners by sending regular mails, updating
photos, materials, general information, etc.
Use ICT classes as an unthreatening environment
where students can learn and try out new services and
applications.
Promote useful ICT use, increasing e-adoption (use)
but also the experience (joy, pleasure, recreation).
Increase self-confidence through training, increase
security through knowledge and create new spaces by
allowing creativity and freedom of expression through
social platforms for publication (web 2.0 tools).

32. Expertise exchange
•
•
•

Management, internal regulations
Trainers
Senior learners
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Edu. dim.

•
•

Activities
Courses

QoL dim.

•
•

Psychological health
Control

•

Senior citizens have a lot of experience, and their
knowledge can be useful to other learners. These
experiences can be related to any social or family
experience that has affected them in the past and that
can be transferred to another person with similar
problems.
Issues that can be transferred should not be private or
sensitive; this would not easily occur among learners
who do not know each other or who have low levels
of confidence. It can occur around everyday issues
such as peer tutoring on ICT, languages or other
subjects or activities. This first step can be promoted
and monitored by the institution, while the second
step (where support networks and exchange of
experience are transferred) occurs informally over
time.

•
Justification

Requirements

1. The institution offers senior learners the chance to
participate in bilateral meetings (peer-to-peer or small
groups). This activity lasts long enough (over an
academic year) to facilitate the creation of support
links, and the exchange of experience and expertise
among learners.
2. Learners have supportive classmates: learners with
different expertise meet and share spaces (real or
virtual) to continue learning and socialising but also
to lend support.
•

Recommendations
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•

Offer and promote peer tutoring among learners by
creating a list of topic-based groups that learners can
join.
For this activity to be lasting, experience transfer
should be two-way, otherwise, one party may soon
lose interest.
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•
•

Organise exhibitions of best practices, or compile a
‘team book’ with collected knowledge, practices, etc.
Plan a course or activity where learners form groups
to work on a specific topic. This relationship should
last throughout the whole academic course, thus
encouraging the creation of links among learners.
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Title

33. Artistic creativity

Source

•
•

Management, internal regulations
Senior learners

Edu. dim.

•
•

Activities
Courses

QoL dim.

•
•
•

Psychological health
Personal growth
Personal fulfilment

•

Creating something artistic (photography, stories,
handicrafts, painting, etc) can be seen as a way of
spending time productively to do a specific task, or one
requiring mental and physical efforts, but also as a
form of expression and a way to gain recognition from
colleagues, family and friends.
In some courses or activities where the theoretical
concepts are particularly exacting, practical learning
may be encouraged by creatively sharing the concepts
learnt.
Selecting the right methods for working with seniors
affects the way content is received and results in a
greater willingness to participate in the class, more
confidence, commitment and assertiveness.

Justification

•

•

Requirements

1. At least one activity offers a space for learners to be
creative and express themselves.
2. Final work is presented or displayed to the rest of the
community using media such as whiteboards, display
cabinets, website).
•

Recommendations
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•

Offer artistic and creative activities that can be
combined with other courses. This will increase
interest in the subject being taught, and at the same
time, will impact on the individual.
For example, use of ICT and technologies like cameras
may also include a photography contest. Language and
writing courses can include poetry or short story
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•

•

3.7.

contests or publication of materials in a local magazine
or website. History of arts courses can be
complemented by painting workshops.
Artistic creations such as handicrafts or ceramics can
be displayed in exhibitions for the rest of the learners
to see, thus increasing impact.
Activities should be conducted in small groups by
themes, adapting the offer to the seniors’ hobbies and
interests.

Staff and trainers

The “Staff and Trainers” dimension includes the operational level of the
personnel – coordinators, teachers, tutors, facilitators, administrative staff, etc.
• competences and skills
• functions and responsibilities
Title

34. Gerontology training

Source

•
•
•

Manager, internal regulation
Course programme, pedagogical/gerontological guide
Trainers

Edu. dim.

•

Trainers

QoL dim.

•

Indirect transfer

•

Trainers who teach senior learners should be aware of
how they differ from other kinds of students (e.g.,
younger people or adults), and the differences in their
learning processes and pedagogies. They should also
be aware of their general needs and risks, and of how
to address their specific needs in the right way. This
will allow trainers to meet learners’ needs and design
more effective courses.
Elderly people are often still seen as one uniform

Justification

•
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•

•

Requirements

1. There is a training course or guide to inform new
trainers about gerontological concepts and pedagogical
recommendations.
2. There is a procedure where a trainer can get
professional advice about ageing-related issues or the
pedagogical challenges of teaching older learners.
Staff and trainers should receive information about
how to deal with seniors’ education and about their
most common needs. This will allow them to adapt the
content of their courses and pedagogies more
effectively.
• If any staff member or trainer has questions, needs
advice or counselling, or has to deal with any problem
or conflict, she or he must be able to get help or
guidance. This help can come from any of the
specialist staff or through organised informal meetings
with other experienced trainers.
• The trainers/tutors should be trained in the following
issues:
a. main aspects of normal ageing
b. functional changes in normal ageing
c. heterogeneity of aged people
•

Recommendations
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group despite the fact that seniors are more
heterogeneous than the middle-aged, (in terms of
variety in age, functional capacity, educational
background and life history). Educational activities
must be tailored to their needs and trainers should have
the skills to deal with these challenges.
The problem of ageism has many consequences.
Trainers should have a thorough understanding of
ageing so as to avoid stereotypes or models. They
should respect seniors as individual people, each with
their own unique background.
Research shows that people can learn up to great ages.
Learning new skills and cognitive processing take
more time. Similarly, movements are usually slower
than in younger people. All these aspects should be
considered in pedagogical applications.

Evaluation toolkit for educational institutions

d.
e.

successful ageing: how to achieve it
geropedagogy
(andragogy):
pedagogical
measurements of psychological aspects of ageing
(motivation, coping skill, adaptation, cognitive
changes, mental health issues)
f. how to organise activities to prevent loneliness and
enrich seniors’ social engagement
Chapter 7 of the guide describes the experience “Training the
trainers” on how trainers can acquire basic gerontological and
educational skills.

Title

35. Intercultural awareness, diversity and multiculturalism

Source

•
•
•

Manager, internal regulation
Trainers and staff
Senior learners

Edu. dim.

•
•
•

Staff, trainers
Management
Courses

QoL dim.

•
•

Social integration
Participation

•

Increased intercultural awareness, diversity and
multiculturalism in a changing world, where people of
different ethnicity, race, religion, cultural and linguistic
backgrounds live together, is one of the key social skills
in modern society.
There is a recognised need for people within a
community, especially regions with mixed populations,
to adapt to the changes, to be more tolerant of new
cultures, to understand and recognise differences. Such
knowledge and skills are vital for ethnic and religious
tolerance within a society, and for positive interaction
and co-existence among groups.
Although it is possible to teach tolerance and diversity
through courses on history and philosophy, trainers
must have the skills to deal with different cultural

•
Justification

•
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groups or possible discrimination in class (due to social
class, gender or any other difference).

Requirements

1. Intercultural awareness, diversity and multiculturalism
are part of the institution’s mission statement, or are
written into its educational policy.
2. All new staff and trainers attend a training programme
or receive adequate information on intercultural
awareness, diversity and multiculturalism issues, how
to deal with social, gender or any other discrimination
in class and how to avoid it and promote equality.
3. Learners feel that they have a better intercultural
awareness, knowledge of other cultures and customs,
they are more tolerant, and they can recognise and
acknowledge diversity and multiculturalism.
•

•

•
Recommendations
•

•

Title
Source

80

Provide intercultural and multicultural training for
trainers on how to deal with social differences, ethnic
or gender prejudices in class.
Teach skills and aptitudes for tolerance, critical and
constructive attitudes, learning to learn and how to
adapt to changes.
Base training on learners’ own experiences and needs
in this area. Focus on the established need for religious,
ethnic, cultural and linguistic tolerance. Point out the
mutual benefits from interaction between different
cultures.
Provide learners with rationale, justification and proof
of why knowing how to communicate with different
cultures will improve their interpersonal and
communication skills.
Offer learners practical information and case studies
with discussion topics.

36. Trainers communication skills
•
•

Trainers, facilitators
Managers
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•

Evaluation forms and results

Edu. dim.

•

Staff, trainers

QoL dim.

•

Indirect transfer

•

Trainers’ communication skills are essential to
maintaining high levels of attention and motivation
among learners.
The content taught and the information provided in
the course is very important, but the passion that the
trainer transmits can sometimes be far more
important, as it stimulates learners’ interest.
Communication is an essential skill in a trainer, not
only to pass on knowledge on a course but also to
transmit other skills and social attitudes, particularly
during discussion, debates, or direct interaction with
learners.

•
Justification
•

Requirements

1. There is an evaluation procedure (formal or informal,
such as interviews) to ensure that new trainers have
not only the necessary knowledge about the topic but
also the right communication skills.
2. There
are
methods
to
evaluate
trainers’
communication and assertion skills (such as learners’
evaluation of trainers’ competences).
3. Managers take corrective action when it a trainer does
not have sufficient communication skills.
•

Recommendations

•
•
•

Capacity to communicate and deal with a group of
learners is a key competence for trainers of seniors.
Without that competence, the teaching-learning
process will probably end in failure. New trainers
should have sufficient knowledge and communication
skills; if not, they should not be employed.
Questionnaires should be given to learners to evaluate
the trainers’ competences and communication skills.
Provide regular workshops for trainers about how to
enhance communication skills.
Organise workshops where more experienced trainers
can exchange recommendations and advice.
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Title

37. Professional burnout and stress management

Source

•
•

Trainers, facilitators, tutors, general staff
Management, internal regulation

Edu. dim.

•

Staff, trainers

QoL dim.

•

Indirect transfer

•

Senior learners can be very active; they can be
demanding not only during, but also before and after
class. For the specialists or general staff working in the
department and helping seniors, such a demanding
public can be difficult to deal with. All this continuous
work can be exhausting and can cause burnout that
eventually leads to deterioration in the quality and
sensitivity of the work done by trainers and staff.
Trainers and staff, because of their daily work, or the
way the courses are planned, may have doubts or
questions about evaluation methods, preparing
activities, publishing materials, organising events, etc.
Because the elderly are so heterogeneous, (compared
with young adults who are more passive, as their main
motivation is to get their degree) it is not easy to meet
everybody’s needs and accommodate everybody’s
tastes. This can give rise to complaints; less frequently,
some seniors can be very insistent.
Trainers and staff should have channels to receive
coaching and advice from other more experienced
colleagues, or at least support from the management.
This not only increases the quality of the educational
activity but also reduces their stress levels.

•
Justification
•

•

Requirements
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1. The details of the courses and activities are designed
by the trainer, but there is also a well-established
channel (e.g., revision by a specialist, approval from
the management) for trainers to seek improvement and
advice about their courses and activities, particularly
for new trainers.
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2. There is a well-established channel (regular meetings,
workshops, specialists) for trainers or staff to receive
support and advice about their daily work problems,
conflicts or doubts.
•

•
Recommendations

Title

•

There should be a channel for the most experience
trainers and staff to transmit best practises for dealing
with daily work. This not only increases the quality of
the staff, but also makes working a more pleasant
experience.
A gerontologist or psychologist can provide support
and advice to other trainers and staff about how to deal
with stressful situations.
When designing educational activities, trainers must be
aware of seniors’ requirements and needs, but also try
to avoid techniques or pedagogies that would result in
failure because of factors specific to the seniors’
context. New trainers should show their course
programme to a specialist or trainer with experience,
so they can give advice and support in difficult
situations.

38. Motivation and optimism

Source

•

Senior learners

Edu. dim.

•
•

Staff and trainers
Pedagogy

QoL dim.

•
•
•
•

Control
Psychological health
Personal growth
Personal fulfilment

•

Optimism is an attitude to life that can be learnt, but
only if a trainer truly believes in it. Optimism is the
tendency to perceive and evaluate the world
constructively, attempting to avoid negative
unproductive beliefs, but taking a realistic and useful

Justification
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•

•

•

Requirements

1. Senior learners consider that trainers use a positive and
constructive approach to transmit the course content.
They affirm that their perception of problems or
situations beyond their control has changed for the
better since attending class.
2. Senior learners feel motivated to face new challenges
in life and claim that this feeling has increased since
attending class.
•

Recommendations

•

•
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positive view that helps solve the problems we all face.
Optimism inspires individuals to believe that they will
reach the goals they set themselves, and helps them to
make decisions about how to do so. When difficulty is
encountered, optimism encourages people to continue
in their efforts. It also protects against situations that
are beyond an individual’s control.
Constructive criticism should be encouraged during
teaching, as opposed to destructive criticism, which
only uncovers negative or bad aspects of everyday life,
and does not pursue solutions.
Trainers must be aware that teaching seniors is not
about increasing their professional skills or working
towards a degree, but increasing the life skills needed
to deal with challenges and factors beyond their
control. Therefore, teaching must be oriented to real,
daily life problems where senior learners can change
their destructive habits into constructive behaviours.

The trainer must have the attitudes and the persuasive
capacity to create a sense of security in the classroom,
allowing seniors to shape attitudes of trust in the world
and in others, and to strengthen their faith in their
ability to deal with difficult and stressful situations.
The trainer should positively motivate seniors at every
stage in the course or class activity and in meeting
other challenges outside the classroom. Trainers should
regularly remind learners what the aims of the course
and the lesson are, and reinforce learners’ awareness of
what they have achieved.
Although trainers should transmit motivation and
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•

optimism to learners on all courses, there are some
subjects that can provide learners with the tools to deal
with difficult situations. These are mainly humanitiesbased subjects (psychology, sociology, philosophy,
history). Trainers should also provide examples and
cases for discussion, and attempt to show that solving
and controlling situations from a positive and
constructive perspective is better for ourselves and for
those around us.
Learners become more motivated and feel more in
control once the course or activity has finished and
they realise how many skills and attitudes they have
acquired. It is the trainer’s responsibility to bring this
progress to their attention.
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EVALUATION FORM
Institution
Name of evaluator
Date
Score:
0 - No evidence

Fails to include a minimum
amount of evidence to enable
evaluation of the indicator

1 - Very weak

Meets the indicator’s
requirements but with
significant or many weaknesses

2 - Weak

Meets the indicator’s
requirements but with some
weaknesses

3 - Acceptable

Meets the indicator’s
requirements satisfactorily
(threshold)

4 - Good

Meets the indicator’s
requirements with some high
quality aspects

5 - Very good

Meets the indicator’s
requirements, all aspects of
high quality

Decimal scores are admitted
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Weaknesses:
a. Evidence failures
b. Design failures
c. Low impact
d. Other (detail)

Threshold
Quality factors:
A. Well-established
evidence
B. Continuous
improvement
C. Indirect transfer
D. Exchange
E. Other (detail)
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Id

Title

Score

Comments
(related to: a, b, c, d, A, B, C, D, E)

1. Accessibility
2. Meeting points
3.
Spaces
participation

for

4. Institutional
evaluation
5.
Social
promotion

selfactivity

6. Seniors’ requirements
evaluation
7.
Participation
of
learners in management
8. Learning provider
9.
Learners’
accreditation
10. Acquiring social
attitudes informally
11. Formal
provider

learning

12. Formal
groups

learning

13.
Comprehensive
educational activity
14.
Intergenerational
learning
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15.
Constructive
pedagogy
16. Learn by research
17.
Participatory
pedagogy
18. Learn to learn
19. Competences
life changes

for

20. Digital adoption
21. Physical
22. Languages
23.
Problem-based
learning
24. Psychological wellbeing
25. Cultural trips
26. Informal learning
outside the classroom
27.
Increase
cognitive skills

in

28. Social meetings
29.
performances
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Artistic
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30. Volunteering as a
social contribution
31. Digital inclusion
32. Expertise exchange
33. Artistic creativity
34.
training

Gerontology

35.
Intercultural
awareness, diversity and
multiculturalism
36.
Trainers
communication skills
37. Professional burnout
and stress management
38. Motivation
optimism

and

Final score: ______
Average: ____
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Comments
Include here any comments on or justifications for scores in the above
indicators

This form can be also downloaded from http://www.edusenior.eu
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Annex%II&
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REPORT
Institution
Name of evaluator
Date
Below you will find four fields (boxes) with information you should complete
under the headings Strengths, Threats, Weaknesses and Opportunities. In the
header of each box, help is given about the questions that should be answered in
the box. There is an extra box for your comments and suggestions. All this
information, together with the score, will constitute the report to be delivered to
the management.
The content for completing these boxes is that from the Annex I (with each
indicator and its score). The justification of each indicator and its
recommendations should also be borne in mind.
Strengths
Concerning indicators that are evaluated with a high score;
•
•
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What are the most relevant dimensions (institutional and QoL) in which
the institution stands out? (area of expertise)
How can its impact be shared with the community or with other
institutions, decision makers or in other networks? (sharing and exchange,
creating synergies)
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Threats
Concerning indicators that are evaluated with a high score
•
•

How can their medium or long-term impact be improved or ensured?
(quality assurance)
For indicators that are at risk of worsening in the medium or long term,
what corrective actions should be taken and recommendations followed?
(risk management)

Weaknesses
Concerning indicators that are evaluated with a low score, and that are part of the
strategic and operational aims of the institution,
•
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What corrective actions can be taken? (recommendations)
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Opportunities
Concerning indicators that are evaluated with a low score, and that are NOT part
of the strategic and operational aims of the institution:
•

Based on the potentialities of the institution (educational dimensions, staff
expertise, experience, operational capacity, etc.) and also on the
environment (social context of the elderly, network with other
institutions, associations, etc.). What new actions can be recommended
(new courses, new processes, new activities, etc.) and taken into
consideration to impact on learners’ QoL (potentialities)
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Recommendations / Comments
Include here any recommendations or comments that do not fall within the
previous categories. These may include the following areas, but the list is not
exhaustive:
• Cultural and institution target-specific recommendations
• Further steps or recommended actions for continuous improvement;
internal (mission, organisation, evaluation, research) or external (networks,
associations, etc)
• Risks or weaknesses not detailed by indicators that could affect the
institutions and the seniors’ QoL

This form can be also downloaded from http://www.edusenior.eu
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